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 SECTIONS SUMMARY EVALUATION 

1 INTRODUCTION 
School context – 
including key features 
from RAISE and local 
factors. 
 

Geographic, Economic and  
Demographic Features 
• Wyton Primary a smaller than average Primary School in a rural setting adjacent to an MOD base, which serves a mixed community, roughly one third tri-

service military, one third social housing and one third civilian homeowners / private tenants. There are no community amenities, except those on the 
base, which are only available to Service Families and there are minimal transport alternatives. 

• The school has grown since September 2009, when pupil numbers had dipped to 140. The PAN of the school is 210, however, the school’s population 
regularly fluctuates between 160 and 175 pupils.  

• School stability was at 60.3% in 2014-15 which is significantly below the national average at 85.9%. The lack of stability and diverse demographic impact 
negatively on community cohesion. Over the last two years, the school has experienced a significantly high turnover of pupils throughout the year, with 
151 moves in and out. At the end of July 2015, only 58 pupils in Years 1-6 had attended the school since their Reception year. 

• This is mainly due to three factors: the restructuring of the MOD over the past six years, the turnover of families occupying social housing stock; and the 
proportion of civilian families who have chosen to leave the estate due to the lack of amenities and community cohesion. In particular: 

- There has been a large scale migration of RAF families away from MOD Wyton as many Service Personnel have been retired or re-posted 

- MOD Wyton has been re-assigned as a tri-service intelligence base, with families moving in from Germany and Oxford from both army and RAF 

- MOD Wyton has been used as an ‘overspill’ or temporary housing for army personnel stationed elsewhere in Cambridgeshire or for short-term MOD 
postings during restructuring. 

- Families are often reassigned to social housing stock from large urban communities because there are both housing and school places available, 
without consideration to their need to access community facilities 

• Despite the considerable churn in population, the school's deprivation factor has remained constant for the last 3 years at 0.10, compared to a national 
average of 0.24, which places the school in the 40th percentile. However, the school has a considerable proportion of disadvantaged / Pupil Premium 
pupils (22.6% in 2014-15) as well as Service Premium pupils (53.7% in 2014-15) and the measure used to calculate the school’s deprivation factor does 
not differentiate between areas of the estate, nor the more affluent villages surrounding it. 

• The percentage of pupils eligible for FSM in 2014-5 was 15.9%, which represents a significant reduction from a percentage close to the national averages 
in 2012-13 and 2013-14 (28.2% and 23.3%). This is because many of our pupils’ parents have elected to return to work and this has inevitably meant 
spending periods of time fluctuating between employment and unemployment. 

• The large majority of the pupils are of white British origin (82.2%) and there is a significantly lower than average proportion of Ethnic Minorities (17.8%), 
although this figure has increased since 2012-13, when it was 12%.  

• The proportion of pupils with English as a second or additional language in 2014-15 was also significantly below the national average (at 4.1% compared 
to 19.5% nationally). This figure currently stands at 4.8%. However, EYFS entry level data indicates that a significant proportion of pupils start their 
Reception year with very low levels of both language acquisition and personal and social development.  

• The proportion of pupil with Special Educational Needs and/or disabilities at School Action is on a par with national figures (12.4% compared with 13% 
nationally), and the proportion with a statement for educational needs / ECHP is just below the national average of 1.4% at 1.2%. and at School Action 
Plus (10.3%) is above national (7.7%)  A comparatively large proportion of those with SEND have speech and language problems (75%). Most others 
have specific learning difficulties or behavioural emotional and social difficulties. 

• Attendance for compulsory school age children for the year 2014-15 was 96.2% and currently sits at 97.6%.   
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Staff mobility 
• The mobility of teaching staff is high, due to the geographical and demographic characteristics of the school. The school currently has 4 full-time teachers 

and 4 part-time teachers. Only 1 full-time member of teaching staff (teacher / Deputy & Inclusion Leader) and one part-time teacher remain from 
September 2009 when the current Head teacher took up post. 
Since the last Ofsted Inspection in December 2014: 
- Joining the school (in September 2015): 3 new members of teaching staff, 2 full-time, 1 part-time (60%) – 2 NQTs 
- Leaving the school: temporary full-time EYFS teacher, full-time Year 2 teacher / PE Leader 
- Decreasing hours: 1 member of full-time staff reduced hours to 60% on return from Maternity Leave. 
Since the Ofsted inspection in July 2011: 
- 1 new part time (75%) teacher to facilitate single year group teaching in KS2, joining in 2014 
- 4 NQTs 
- 1 full-time teacher moving from Y1 to Y4  in September 2014 
- Outstanding Early Years Practitioner / Assistant Head left July 2013 (MOD husband redeployed) 
- 6 class teacher changes in the EYFS, due to staff redeployment & maternity 
- Maths Leader Left May 2013 (MOD husband relocated) 
- Literacy Leader left July 2014 (husband relocated) 
- A large scale reduction and restructuring of TA hours (57 TA hours per week were reduced due to reduced budget in July 2013). The school now has 

4 full-time Learning mentors, 2 full-time Teaching Assistants and 2 EYFS Teaching Assistants, with some additional teaching / TA hours to support 
vulnerable groups. 

Other Contextual Factors 
• The school was first built over 50 years ago and was due to be rebuilt in 2012-13 as a two-form entry building on a new site. In January 2012, the school 

building given a 5 year life expectancy and the LA submitted a PFI bid, from which the school’s Governing Body withdrew on ethical grounds, 
• The school has Healthy Schools status and has achieved the Sainsbury’s School Games Bronze Mark. 
• Over the last three years, local cluster work has developed an informal partnership with two local schools both now graded ‘good’ by Ofsted.  Senior 

leaders and teachers meet together to plan, moderate and move practice forward through collaboration and a consistent drive to improve. 

  Actions taken by the school to control impact of Geographic, Economic and Demographic Features 
• The school has responded to the most recent increase in the number of pupils in Key Stage 2 by recruiting a part- time (75%) teacher (mornings) to 

facilitate single year group teaching across the school. This keeps the key stage 2 class sizes smaller than average to reduce the impact of mobility and to 
ensure that staff have time to spend with pupils moving in to school with significant gaps in their learning. 

• High mobility and lack of community cohesion makes ‘buy-in’ from pupils and parents difficult to achieve and many families are dissatisfied about being 
displaced from their communities to MOD Wyton and often see the school in a negative light even before they have arrived.  
In order to mitigate this, the school has worked hard to forge community links, for example, in partnership with parents to develop an active parent / 
community group (‘The Friends of Wyton’), which run events aimed at bringing members of the community together, as well as raising funds for the 
school. In addition, the school has made itself the centre for local branches of organisations such as Beavers, Scouts, Parish Council and the local Short 
Mat Bowls Association. It has worked in partnership with previous MOD staff to set up a Youth Club, with the aim of integrating local young Service and 
civilian pupils and has increased its wrap around care to facilitate a range of needs. The school has a designated member of staff, who is responsible for 
liaising with Service Personnel, including welfare and Community Officers in order to improve relationships with the Service Community and the Senior 
Leadership and Pastoral team hold regular Service Family Forums as well as Parent Forums. The school has a Service Families’ area on its school 
website, which provides useful information for families new to the school, as well as information about the use and impact of the Service Premium. 

• In order to address the issue of community cohesion amongst pupils, the school is working towards Unicef accreditation as a Rights Respecting school 
and is working hard to promote mutual respect through the teaching of British Values (see the school website for further information 
http://wytonprimaryschool.org.uk/BritishValues.htm 

• In order to minimise the impact of mobility on individuals’ learning, the school has a protocol for transition;, ‘Moving in, Moving Out’, which was developed 
in partnership with 4 other local school near MOD bases and was part-funded by the MOD’s mobility grant. It is run by a dedicated member of staff, the 
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school’s Transition Learning Mentor, and includes a programme of ‘on entry’ assessment for learning activities, as well as having a pastoral and self-
esteem focus. The school has also developed Pupil Conferencing and assessment systems aimed at promoting a culture of learning within the school 
through self-regulation, responsibility and engagement amongst pupils  

• To support families economically as parents return to employment, particularly as they return to employment, the school has extended its wrap around 
care services to include affordable Breakfast and After School Clubs. 

• Although the school is funded for 5 classes, the Head teacher and Governing Body manage the budget to ensure that pupils are taught in 7 single age 
groups for the whole school day (ie Reception and Years 1-6). 
The Reception Class teacher is assisted by two full-time teaching assistants.  
There are 4 full-time Close the Gap Mentors and a full-time Level 3 TA to support children with statements or ECHPs.  
The school also currently employs: 
-one part-time TAs to support progress in key words in Year 1 and the EYFS 
- a 1:1 reading TA for 20 hours a week to hear readers making slow progress in Years  Key Stage One and Lower Key Stage Two  
- a TA to assist Year 2 in the administration of catch-up phonics for 5 hours a week 
- a qualified teacher to deliver the Year 6 ‘Jumpstart’ programme and the Year 4 ‘Leapfrog’ programme  

Actions taken by the school to control impact of Staff Mobility 
• High staff mobility means that members of staff are at varying stages of Continuous Professional Development (CPD) in their dialogic teaching, teaching 

for mastery and depth, Assessment for Learning and Inclusion Development Practice. As a result, the school has developed a Lesson Study approach, 
which has become a keystone of CPD since the school’s 2-year Lesson Study Action Research Project in partnership with Edgehill University and the 
Education Endowment Fund. Should the Lesson Study approach not deliver rapid development of subject knowledge and inclusive strategies, the school 
has rigorous self-evaluation systems for early identification and targeting of support. 

• The school has also requested intensive Local Authority support to secure improvement of practice in Early Years, which has seen the most significant 
impact of staff mobility.  

Actions taken by the school to control impact of Other Contextual Factors 
• To maintain a safe and healthy environment for staff, pupils and visitors (an in response to the constant repairs necessary to the structure of the school, 

including its plumbing, drainage and heating systems), the school has developed a proactive approach to buildings maintenance, based on a risk based 
rolling programme of repairs. However, the dilapidated building remains a deep concern for the school and was the main reason that the Governing Body 
did not propose that the school became an Academy three years ago (as this would probably have meant privately financing the building, for which we 
have no budget). 
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2 AREAS FOR 
WHOLE 
SCHOOL 
DEVELOPMENT 
Key priorities identified 
through school 
performance review & 
evaluation. 

To develop writing as a tool for deeper thinking and reasoning across the curriculum 
Rationale: The school has developed a culture of ‘Talk for Learning’ for several years as a means of empowering children to engage, create and reason more 
deeply. The next step is to develop a ‘writing culture’, which enables children to see writing as an opportunity to extend and crystallise their ideas and 
understanding and to shape their learning in words so that it truly becomes their own. 

To develop distributed leadership across the curriculum 
Rationale: At the time of Ofsted’s last visit, the curriculum had become too narrowly focussed on English and Mathematics, which had been a response to the 
needs of the school’s highly mobile population. The majority of staff were in new roles, new to the school or were in temporary roles and subject leadership 
was not adequately distributed across the school, with Senior Leaders ‘caretaking’ the role of subject leadership alongside their core leadership duties. 
Developing distributed leadership across the curriculum will empower subject leaders to champion their subjects and ensure that whilst basic skills remain an 
important element of the curriculum, they do not dominate it, so that pupils have a rich, diverse and inspiring experience in other areas of learning too. 

To embed ‘assessment without levels’ into the school’s new curriculum 
Rationale: At the time of Ofsted’s last visit, assessment had become too narrowly focussed on levels in just two subjects: English and Mathematics. The new 
school curriculum was not underpinned tightly enough by a shared framework of assessment criteria and was over reliant on summative assessment. Since 
then, subject leaders have worked on researching and developing a set of assessment criteria ( / skills progressions) for each year group in each area of 
learning, which are used to plan topic work and assess pupils’ learning formatively. Alongside this, the school has developed its own approach to assessment 
and reporting without levels, based on research into commercially available alternatives and forums with leaders from other cluster schools. Assessment 
practices now need to be embedded, moderated and evaluated to ensure that school standards compare with others, both locally and nationally. 

 To improve the effectiveness of the Early Years Provision 
Rationale: Over the past 6 years, there have been 6 staff changes in the EYFS. Although some of the practice has been outstanding at times during that 
period, depending on the personnel in post at the time, there has been a lack of consistency, which needed to be addressed at Senior Leadership and 
Governing Body Level. At the time of Ofsted’s last visit, the teacher in post was employed to cover a temporary maternity contract and had come from a setting 
with irreconcilably different expectations, standards and philosophy to those members of staff who had led the EYFS previously. Although the Head teacher 
had identified this in the half term prior to the last Ofsted and had taken steps to secure improvements, including calling on the support of the Local Authority 
Early Years Team, improvement was not rapid enough. 
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3 PROGRESS 
TOWARDS 
PREVIOUS 
INSPECTION 
ISSUES 
Areas for improvement 
identified at the last 
OFSTED inspection on 
December 4th & 5th 2014 
addressed. 
 

Key Iss ue Actions Taken & Impact  to date  
Standards of work in subjects 
other than English and 
Mathematics, such as Science 
and the Humanities, are lower 
than they should be. 
Leaders in charge of these 
subjects have not been given 
training in how to improve the 
quality of teaching and raise 
standards. 

• Standards of work have improved in other subjects than English and Mathematics because Subject Leadership has 
improved. This is because Subject Leaders have begun a programme of CPD to strengthen their knowledge and 
skills: 

• A Curriculum Leader (also Mathematics Subject Leader) has been appointed to monitor and support subject leaders 
and she has begun work towards the National Professional Qualification for School Leadership in partnership with 
the Science Leader.  

• Both the Curriculum / Maths Leader and Science Leader are working on joint partnership improvement projects with 
a local outstanding LLE. 

• The Curriculum Leader has also undertaken a self-evaluation review of Mathematics, following which her judgements 
and recommendations were moderated by a local Maths Consultant. The Curriculum Leader has since been able to 
share what she learned from this experience with other subject leaders. 

• All subject leaders have been part of a two day Subject Leadership course led by a local education consultant. As a 
result of this, all subject leaders have developed their vision and aims for their subject, which are published on the 
school website. 

• Subject Leaders now have more scheduled release time in which to undertake learning walks and work scrutinies as 
well as training. They often ask to lead staff meetings. 

• Subject Leaders value networking opportunities and demonstrate this by attending Local Authority and LLE 
partnership meetings and training events. 

• The Leaders for History / Geography Leader and Curriculum have attended training courses and conferences led by 
Andrew Wrenn on leading and developing an investigative / mastery approach to teaching and curriculum design in 
history.  

• All Subject Leaders have held staff meetings in order to audit and promote depth of learning in their curriculum area. 
• Subject Leaders have also planned curriculum days / events in school with experts in their field in order to learn 

enrich children’s learning whilst gaining CPD from their from their ‘hands-on’ approach. 
Impact:  
• There is a clear vision for Maths and Science, which is actively promoted through staff meetings / CPD and is 

regularly monitored and evaluated. Evidence of the subject leader’s effectiveness was commented on positively by 
the school’s new LA Inspector during her KIT visit. Standards in Science have been raised and this was also evident 
during the Governing Body’s school self-evaluation visit. 

• A clear vision for History and Geography is developing. The profile of both subjects has been raised through the 
school’s new approach to the delivery of ‘subject weeks’. This was evident in the book scrutiny and display work. 

• Clarity about the school’s scheme of work has increased and the profile of developing pupils’ skills and attitudes in 
RE (as opposed to simply their RE knowledge) has been raised. 

• Training needs have been identified, particularly in ICT and those not yet addressed will be addressed in the New 
Year. 

• The quality of leadership in the EYFS has improved significantly and this is evidenced in lesson observations, quality 
of data analysis and discussions with the school’s EYFS leader (see EYLAI notes of visit). 
 

Because Subject Leadership has improved, the profile of subjects other than English and Mathematics has also been 
raised across the school community. As a result of their Subject Leadership training, staff have re-evaluated and 
redesigned the whole curriculum: 
• The timetable has been changed and teaching hours increased to facilitate single age year group teaching in 

Science and the Foundation Subjects across the school. 
• The school’s redesigned curriculum is closely linked with carefully selected subject assessment criteria. Subject 

Leaders have researched and selected from a variety of commercially available curriculum and assessment models 
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in consultation with other staff members (including Chris Quigley’s ‘Essentials Curriculum’, Focus Education’s ‘Key 
Assessment Criteria’, Systems Solutions ‘Revised Assertive Mentoring’, ‘Target Tracker’, ‘SIMMs’ and UKERI’s 
‘Assessment Criteria’, and other, local cluster solutions) in order to develop skills progressions for all subjects, which 
underpin the school’s redesigned curriculum. There is an increased emphasis on formative assessment. 

• Both long-term and medium-term curriculum maps are published on the school’s website on both the Curriculum and 
Class Pages, in order to encourage parents to support their children’s learning at home (see 
http://wytonprimaryschool.org.uk/Curriculum.htm & http://wytonprimaryschool.org.uk/ClassPages.htm). 

• Topic themes, on which the pupils have been consulted (through the school’s Big Conversation system) are now 
carefully selected to contextualise learning objectives, to make it meaningful and relevant. 

• A new assessment and reporting system has been implemented, which covers all subject areas and is not confined 
to English and Maths or summative assessments (see 
http://wytonprimaryschool.org.uk/AssessmentWithoutLevels.htm) and this has been shared with parents at the Head 
teacher’s half-termly parent update presentations. 

Impact:  
• In the latest parent survey (December 2015), 94 out of 94 respondents agreed that their child is taught well in our 

school. 93 out of 94 parents agreed that they received valuable information from the school about how their children 
are doing. And 92 out of 94 parents agreed that their child was making good progress. 

• Pupils’ books and work on display provides evidence that standards of work in Science and the Foundation Subjects 
are increasing, though all staff are aware that the school must now aim for consistency across all subjects and age 
groups. 

Marking in all subjects does not 
consistently show pupils what they 
have done well and what they 
might do to improve a piece of 
work. 
Assessment information is not 
always used well to plan teaching 
which builds upon what pupils 
already know or can do. 

At the time of the last Ofsted, the school was over-reliant on summative assessment systems and teachers did not take 
into account enough formative assessment, including the use of day-to-day marking across the curriculum to accelerate 
pupils’ learning. This has improved because: 
• Whilst summative assessment systems still play a part in assessment for learning, a revised approach to daily 

marking and feedback has been firmly established, which supports planning and intervention to move children on in 
their learning. This approach has been shared with parents as well as pupils (see 
http://wytonprimaryschool.org.uk/Documents/Marking%20at%20Wyton%20on%20the%20Hill%20Primary%20School
.pdf) 

• Subject Leaders and Governors as well as Senior Leaders are conducting pupils’ workbook scrutinies on a more 
regular basis (see school’s Self-Evaluation Schedule). 

• Both formative and summative assessment information is rigorously analysed and used by staff and senior leaders to 
plan interventions which will accelerate individual pupil progress. The impact of his was most noticeable in the 2015 
KS2 SATs results. 

• In collaboration with teachers and using assessment information, the SLT has undertaken a further review of 
interventions to accelerate pupil progress for vulnerable groups and the manner in which adult support will be 
deployed has changed to a balance of in-class support for pupils in the mornings and Personal Intervention Plan 
interventions in the afternoons. The school’s Inclusion Leader will undertake weekly lesson observations, work 
scrutiny and pupil interviews to monitor and evaluate the effectiveness of this new system. 

• In partnership with the school’s LA Adviser, the school has developed an approach to differentiation based on 
formative assessment which ensures that pupils receive appropriate challenge. 

Impact: 
• Pupils’ books and work on display provides evidence that standards of work in all subjects are increasing and that 

formative assessment is moving children on in their learning. However, all staff are aware that the school must now 
aim for consistency and challenge in formative assessment across all subjects and age groups. 

• In lessons observed, pupils are increasingly engaged at their own level. 
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Pupils do not have frequent 
opportunities to use and practise 
their writing skills across a wide 
range of subjects. 

This is improving because the school has made the development of writing as a tool for deeper thinking and reasoning a 
key priority in the school’s Raising Achievement Plan (see RAPs and pupils’ books for evidence).  
Members of staff have also implemented protocols and interventions in order to improve pupils’ secretarial and spelling 
skills in order to bring about improvement in the quantity and presentation of pupils’ work. 
Impact: 
Pupils’ books and work on display provides evidence that pupils have more frequent opportunities to use and practise 
their writing skills across a wide range of subjects. 

Children in the early years are not 
given a broad range of exciting 
and enjoyable activities to practise 
their reading, writing and number 
skills. 
Learning journals for children in 
the early years class do not 
identify children’s next steps in all 
the areas of learning. 

The range of exciting and enjoyable activities provided for children to practise their reading, writing and number skills has 
been improved (see Early Years Adviser’s Notes of Visit).  
This is because the school has appointed a new EYFS leader and has recruited additional members of staff to support 
the teaching and learning in the EYFS. 
Learning Journals had improved last year and were used by the Local Authority for moderation purposes, but the new 
class teacher continues to make improvements to them by implementing systems for recording next steps ‘on the spot’. 
Members of the Senior Leadership Team and Governing Body have sought and participated in training to improve their 
understanding of good practice in the EYFS and an EYFS Governor has been proactive in visiting the school for 
monitoring and information-gathering purposes. As a result, the school’s end of year judgements were robust and were 
validated during the Local Authority’s moderation in the Summer Term. 
Although the (temporary) EYFS teacher left in January 2015, data for EYFS cohort 2014-15 showed the following 
improvements: 
• The attainment of this cohort indicates that achievement in the EYFS was broadly in line with both local and national 

averages, despite the mobility of pupils and temporary maternity staff in 2014-15. This is because the school worked 
in partnership with the Local Authority to put measures in place to mitigate the effects of staff changes. 

• The percentage of pupils achieving the GLD (Good Level of Development) in 2015 has increased significantly 
compared with the school’s 2014 results. 

• On entry, the percentage of pupils identified as having reached the expected level of development in the prime areas 
of learning and in the specific areas of mathematics and literacy in the 2014-15 cohort was again low, with particular 
issues around Personal, Social and Emotional Development, Communication and Language, Literacy and Number 
but by the end of the year, a significant percentage of pupils had caught up to reach age-related expectations. 

• The total average points score of the cohort (32.5) in June was only just below the Local Authority and National 
averages (both 34.3), which indicates that with Quality First Teaching and carefully targeted support in Year 1, pupils 
should make good progress to achieve expected milestones at the end of KS1. 

Impact: 
• Learning Journeys provide evidence that next steps in all areas of learning are being constantly refined and 

personalised. 
• Comments from parents on the latest Parent Questionnaire regarding pupil progress and information received / 

shared is positive. 
• The learning environment is rich and stimulating. 
• Pupils in EYFS this year are making good progress (see current data). 

  Pupils sometimes lose interest in 
lessons and chat to their 
classmates rather than getting on 
with their work. 

This issue has not been evident since staffing in the EYFS has been resolved and learning behaviour in lessons pupils 
has been of a high standard (see Governors School Self-Evaluation Visit Reports for March and November 2015; LA 
Note of Visit for Summer 2015 and Subject Learning Walks for September, October and November 2015). 
This is because members of teaching staff have worked on individual targets for improving their Quality First Teaching, 
identified and monitored through regular learning walks and lesson drop-ins (see teacher Observation Forms).  
They have also formed joint practice development pairs and triads to improve the consistency of marking and 
assessment, differentiation and pupil engagement & productivity. This has been supported by the school’s participation in 
high quality CPD such as Chris Quigley’s ‘Pitch Perfect’ and the introduction of ‘Iris Connect’ to enable teachers to video 
parts of lessons for reflection. 
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69 out of 70 respondents to the school’s Parent Survey in July 2015 said that they felt the school makes sure its pupils 
are well-behaved. In December 92 out of 94 parents said they felt the school makes sure its pupils are well-behaved. 
Impact: 
Lesson observation evidences high levels of pupil engagement and productivity. 
Pupil to pupil talk is seldom ‘off-task’ and is, in many lessons, highly collaborative. 
Pupils’ books and work on display provides evidence that standards of work in all subjects is increasing. 
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 Special Measures Requires 
Improvement 

Good Outstanding 

             Leadership 
and Management 

 
 

4 THE EFFECTIVENESS 
OF LEADERSHIP & 
MANAGEMENT 
How well leaders - demonstrate 
ambition vision, high 
expectations improve teaching & 
learning, dev. staff, sustain 
improvement. Accuracy of SCR, 
appropriate curriculum, equal 
opportunities, Parental 
engagement, safe guarding. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Strengths   Evidence Base Areas for Development  
• The school vision statement, school development 

priorities, and self-evaluation show that the Head 
teacher, SLT & Middle Leaders, Governing Body have 
high aspirations and set a clear direction for the future of 
the school. It is understood and well supported by 
governors, teachers, and the school community. 

• School Vision Statement 
and aims 
http://wytonprimaryscho
ol.org.uk/AboutUs.htm  

• Parent Questionnaire, 
July 2015: 69 out of 70 
respondents said that 
they felt the school was 
well led and managed. 
Parent Questionnaire 
December 2015: 91 out 
of 93 respondents said 
the same 

• KS2 results 2015, EYFS 
results 2015 

• The school’s Raising 
Achievement Plan, 
which is reviewed 
regularly and informed 
by hard-evidence 
derived from regular 
monitoring and critique, 
such as scrutiny of data 
and books, lesson 
observation and joint 
partnership work with 
local good and 
outstanding schools 

• Subject Leaders folders, 
which contain subject 
reviews and results of 
activities such as 
scrutiny of data and 
books, lesson 
observation 

• Appraisal 
documentation, lesson 
observation  records 
and data  

• Develop the skills of teachers early in their 
careers to secure good and better teaching 
and learning (Appraisal targets, Lesson 
Study programme)  

• Continue to develop the new curriculum 
(RAP Priority 2)  

• Continue to develop the role of subject 
leaders, ensuring that subject leaders 
understand their responsibilities and are 
accountable for them (RAP Priority 2)  

• Raise the profile of the governors with 
parents e.g. through school website, 
governor newsletters etc 

• Develop skills and opportunities for 
governors  

• Constantly evaluate use of pupil premium 
to ensure gap closing towards other pupils 
nationally 

• Continue to develop new systems for 
assessment in partnership with 2 link 
clusters to ensure that standards are 
quality assured (RAP Priority 3)   

• Governors and Senior Leaders develop 
succession planning and research other 
models for managing an ever changing 
workforce to ensure best possible provision 
continues when excellent practitioners 
move on 

• Continue to work towards accreditation as a 
Rights Respecting School 

 
 
 
 
 
 
 
 
 

• Leaders and governors are ambitious for all groups and 
promote high standards and expectations in relation to 
all of the pupil outcomes and all aspects of the provision 
with the result that the school has improved 
considerably over the past three years, dipping only in 
some year groups due to large scale staffing changes in 
2014-2015. 

• Since December 2014, distributed leadership has been 
developed to ensure that the school has the capacity to 
sustain improvement and develop further. The new 
team of Head teacher, Deputies, and Subject Leaders 
have established themselves as one team with a clear 
vision to develop provision for all children.  

• Monitoring and evaluation is rigorous and accurately 
identifies strengths and areas for development. This is 
conducted by leadership at all levels. 

• Leadership is focussed on raising achievement across 
the curriculum in deeper thinking as well as the mastery 
of basic skills, so that from often low starting points to 
when pupils leave they are competent, confident 
learners in a range of subjects, ready to begin their 
secondary education.    

• Teacher appraisal is robust and linked to school 
improvement priorities, with bespoke professional 
development and support as appropriate.  

• Two years of work with Edgehill University on their 
Lesson Study research project has secured the 
development of our own coaching programme and 
support mechanisms for school improvement. Lesson 
Study has been made affordable through focussed use 
of release time and the purchase of ‘Iris Connect’. 

• The effective use of Pupil Premium funding ensured that 
Pupil premium pupils without SEND achieved in line 



 

               Wyton SEF May 2016 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

with disadvantaged children nationally at level 4 in 
Maths and Reading in 2015.  

• On entry data 
• Pupil progress data 
• Pupil progress reports 
• Pupil Premium impact 

statement Service 
• Premium impact 

statement 
• Records of parents 

attending Parent 
Consultation Evenings 

• School Safeguarding 
policies, SCR, CP Case 
Studies, Anti-bullying 
Log & Case Studies 

• For example, curriculum 
coverage against the 
new requirements is 
presented on the web 
site and parents receive 
a full breakdown of 
coverage for their child’s 
year group as well as 
half-termly topic plans 
http://wytonprimaryscho
ol.org.uk/Curriculum.htm  
http://wytonprimaryscho
ol.org.uk/ClassPages.ht
m 

• http://wytonprimaryscho
ol.org.uk/Self-
Evaluation/BigConversat
ion.htm  

• For example, an SMSC 
audit is conducted with 
staff and governors and 
provides a detailed 
annual review of 
provision in this area  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• The effective use of Service Premium funding ensured 
that Service premium pupils without SEND made good 
progress and achieved in line with or exceeded 
expectations. 

• The majority of parents engage positively with the 
school. The open door policy ensures that it is easy for 
parents to approach the school and parents know that 
any concerns they have will be dealt with appropriately 
and swiftly (69 out of 70 respondents said this in 
response to a survey in July 2015; 92 out of 94 
respondents said this in December). 

• The school’s safeguarding and child protection policies 
and procedures are rigorously adhered to. They are 
highly effective in intervening if any child is at risk. 

• 68 out of 70 respondents to the school’s Parent Survey 
in July said that they felt the school dealt effectively with 
bullying. 

 • The school has recently reviewed all curriculum 
provision in light of the last Ofsted to ensure that the 
range of subjects and learning opportunities helps pupils 
to acquire knowledge, understanding and skills in all 
aspects of their education, including linguistic, 
mathematical, scientific, technical, human and social, 
physical and artistic learning.  

 • In a recent pupil voice questionnaire undertaken as part 
of the school’s Big Conversation, pupils say they have 
access to a wide range of experiences and say that they 
feel that the learning opportunities are enjoyable and 
meet their needs.  

 • Parents feel that the learning opportunities on offer are 
broad and balanced. For example, 70/70 parents said 
they feel pupils are taught well in this school. 

 • A strong emphasis is placed on SMSC development (a 
strength of the school identified at the last Ofsted).  

 THE EFFECTIVENESS 
OF LEADERSHIP & 
MANAGEMENT OF 
THE EYFS 

• There is a strong system of leadership within the EYFS, 
which includes a designated member of the Governing 
Body as well as members of the SLT. 

• Subject Leader Folder 
• Baseline data 
• Pupil progress data 
• Pupil progress reports 
• Internal moderation 
• Local Authority 

moderation 

• Increase the proportion of pupils achieving 
GLD (EYFS Improvement Plan)  

• Develop children’s use of mathematical 
language and writing 
 

• A variety of formal and informal strategies to engage 
parents and carers are used. 
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• Local Authority Notes of 
Visit 

 

 Special Measures 
Requires 

Improvements Good Outstanding 

      Teaching and    
    Learning 

 
 

5 THE QUALITY OF 
TEACHING, LEARNING 
& ASSESSMENT  
Teacher subject knowledge and 
pupil expectations, engagement, 
motivation, challenge, progress, 
independence, assessment and 
next steps, marking, feedback. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Strengths  Evidence  Base Areas  for Development  

• Pupils are strongly engaged with their learning.  Staff 
know individual children well.  Consistently positive 
messages across school, supplemented by periodic 
targeted activities, are raising pupils’ aspirations.  
Consequently they are keen to get on and want to 
achieve well 

• Observation analysis 
• Book scrutiny analysis 
• Pupil progress data 
• Pupils’ books 
• Pupil surveys 
• Planning  
 

 
 
 
 
 
 

 
 

• Continue to support a significant number 
of teachers who are early in their career to 
become consistently good or better. 

• Develop staff confidence in differentiation 
to adapt to the needs of children 
throughout the lesson, particularly at the 
beginning, so that ‘points of entry’ match 
pupils’ individual starting points more 
closely.  

• Improve quality of teaching and learning 
overall so 88% of teaching and learning is 
consistently good or better with 50% often 
outstanding by June 16 

• Ensure that all subject leaders have a 
comprehensive action plan for their 
subject based on triangulated evidence to 
support the development of quality of 
teaching and learning (RAP Priority 2)  

• Continue to improve the impact of marking 
and feedback (RAP Priority 3) to make it 
consistent across the school  

• Ensure quality differentiation secures 
challenge for all groups of pupils across the 
curriculum including the most able (RAP 
Priority 2; Appraisal targets, Lesson Study 
programme)  

• Develop and embed teaching for mastery 
(Appraisal targets, Lesson Study 
programme)  
 

• The quality of teaching is continually evaluated and 
there is a development programme throughout the 
school to secure consistently good and better teaching.  
This comprises of lesson study, an in house induction 
programme for NQT’s, RQT’s and staff new to school as 
well as access to training and support from the Local 
Authority and local cluster partnerships. 

• Pupils know their targets and how to improve their work.   

• A systematic and rigorous process of formative and 
summative assessment is in place across the 
curriculum. Systems for planning are linked to 
assessment criteria  so that teachers can plan 
accurately for specific next steps. On-going assessment 
informs future planning. Accuracy of teacher 
assessment is secured through continuous moderation 
both formal and informal.  

• 88% of teaching and learning across the school is 
consistently good or better including teaching 
interventions (based on 9 teachers, last round of 
observations week beginning 11th January 2016)). 

• Core Subject Leaders have a comprehensive action 
plan for their subject based triangulated evidence to 
support the development of quality of teaching 

• The marking policy is consistently applied and children 
understand how to use teachers’ marking to improve 
their work. 

• Sports funding has enabled us to buy in specialist PE 
support from our local Sports Partnership.  This has 
improved teacher confidence and quality of PE teaching 
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• Reading and writing skills are at the heart of the 
school’s ethos for learning. A great emphasis is placed 
on the teaching of early phonics and reading. Through 
extensive resources, and explicit teaching children 
make rapid gains in the lower years. A love of reading is 
fostered through numerous projects and promotions 

• The teaching of mathematics throughout the school 
builds on children's basic numerical skills. Investigative 
approaches to support problem solving and promote 
mastery is being developed and children can talk about 
how this helps them with their problem solving skills. 

  

THE QUALITY OF 
TEACHING, LEARNING 
& ASSESSMENT  
IN THE EYFS 

• Teaching in EYFS is strong, so from very low starting 
points, children quickly begin to catch up and gaps start 
to close. 

• Data 
• Learning Journeys 
• Observations 
• Analysis 
• LA Notes of Visit  

• Increase proportion of children attaining a 
GLD. 

• Establish system for making the most out 
of the new baseline materials  

• Continue moderation programme with 2 link 
schools  

• Work towards developing an outstanding 
Foundation Stage provision. Continue to 
develop work with the LLE / other 
Outstanding local schools 

• Continue to improve the use of the outdoor 
learning areas.  

• Develop spoken language  
• Ensure provision is adjusted based on 

children's needs.  
 

• Work with the Local Authority EYFS Advisor has 
improved provision for the more able 

• Assessment is accurate and informs the planning of 
provision to ensure children experience appropriately 
challenging activities. 
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 Special Measures Requires 
Improvements 

Good Outstanding 

                     PD, 
Behaviour and 
Welfare 

 

 

6 PERSONAL 
DEVELOPMENT, 
BEHAVIOUR AND 
WELFARE 
Including behaviour in lessons & 
around the school, attendance & 
punctuality, attitudes towards 
others, how well protected from 
bullying, views of pupils/parents. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Strengths (& evidence base ) Areas for Development  
Learning Attitudes: 
• Pupils demonstrate high levels of engagement, courtesy, collaboration and cooperation 

and lessons proceed with few disruptions.   
• Pupils have good attitudes to learning in their different teaching groups despite 

sometimes having different teachers at different times of the day.   
• Pupils display positive learning behaviour s towards each other and the different adults 

they come into contact with.  This results in the school being a calm, considerate and 
orderly environment to be in.   

• As well as positive attitudes to learning, pupils are developing a number of key learning 
behaviours through the school’s Learning to Learn / 7Rs culture and through Multiple 
Intelligence and Dangerous Curriculum Days. For example, they are becoming adept 
at independently organising resources or accessing helpful learning prompts; their 
resilience is developing alongside strong collaborative skills.  

       This is evident in lesson observation and in  pupils’ books. 
 

Areas for development:  
• Continue work towards Right Respecting 

Schools Accreditation as a means of 
addressing social discord within the 
community 

• Further develop learning attitudes through 
work on growth mindset and develop further 
use of ‘the learning pit’ 

• Ensure that the use of the SMSC audit is not 
overlooked this year 

• Develop use of new assessment and reporting 
systems to link all attendance, behaviour, safe-
guarding and parent meetings into one 
tracking system. 

• Further develop personal & e-safety 
• Develop Year 6 Leadership to cover areas other 

than sports leadership 
• Continue to develop the school’s Peer 

Mediation programme 

Relationships: 
• Relationships between pupils, and between pupils and adults, are positive. The vast 

majority of pupils demonstrate an ability to manage their own behaviour and make 
every effort to ensure that others learn and thrive in an atmosphere of respect.  

• The school has a behaviour for learning policy which is understood by pupils and 
parents from EYFS to Year 6.  This provides clear boundaries and expectations for 
good behaviour which is rewarded as well as a progressive system of consequences.   

• Positive behaviours are promoted through PSHCE/SEAL/SMSC curriculum and 
messages reinforced in assembly.   

• Where appropriate, pupils are encouraged to seek restorative solutions to friendship 
issues from their peers, through the school’s Peer Mediation programme. 

• The school has received many positive comments about children’s behaviour and good 
manners both in and out of school. 
This is evident in pupils’ behaviour logs in their Mentoring Folders and in lesson 
observation. See also Peer Mediation logs.  

Pastoral  / Inclusion support 
• Where children are having difficulties within the school environment or as a result of 

home circumstances the school has nurture groups, anger management groups and 
nurture groups which support their emotional needs.   

• All staff are team teach trained and able to respond to situations appropriately.   
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• Different strategies are applied to different children but all have to catch up on the work 
they have missed.  This change has resulted in some of our most vulnerable children 
making good and better progress.  (Evidence: Case Studies) 

• The school employs a pastoral inclusion mentor and a transition learning mentor to 
support a significant number of pupils and their parents/families.  She also accesses 
external agencies to support the most vulnerable children which further addresses their 
social and emotional needs.   

• The specialist teaching team say that staff are very skilled in managing incidents of 
challenging behaviour. 
This is evident in pupils’ behaviour logs in their Mentoring Folders and in lesson 
observation  
 

Safety: 
• Surveys and interviews with the learners and parents show that almost all children feel 

safe in school all of the time.  In the school’s parent survey in July 2015   70 out of 70 
parents say they feel confident that their child is safe in school and pupils say they feel 
safe.   

•  A system of Peer Mediators and Playground Leaders has been developed to support 
good behaviour and safety.  Pupils understand how to keep themselves safe.  This is 
taught through visiting professionals and the curriculum.   

• Pupils are taught about e-safety every half term in KS1 and 2 and can talk about how 
to keep themselves safe. 

• Monitoring and informal discussions with children show that they feel safe from bullying 
and racist incidents, and are confident to talk to staff when they feel at risk. They have 
an excellent understanding of how to keep safe, including basic road safety, and they 
make responsible choices. The vast majority of learners know and follow the school 
rules. They adopt safe practices throughout the school.  The school provides clear, 
accurate information to pupils to enable them to keep themselves safe through the 
curriculum and visiting speakers. The impact of this is monitored and always acted 
upon.   

• Incidents of bullying are rare but are always dealt with. In the school’s parent survey in 
July 2015. 68 out of 70 parents say they are confident that the school deals effectively 
with bullying.  

• The school has very robust arrangements for safeguarding pupils. It collaborates with 
other key agencies to reduce the risk of harm to pupils and the offending of those who 
present a risk to others. Safeguarding arrangements are fully in place and there is a 
system to maintain and update them.  

• The school achieved outstanding at the last Local Authority Health and safety Audit. 
This is evident in Parent Surveys, school safeguard ing documentation (including 
the SCR) and the last LA Health and Safety Audit. 
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PERSONAL 
DEVELOPMENT, 
BEHAVIOUR AND 
WELFARE IN THE 
EYFS 
 

Attendance:  

• Attendance has risen over the past 4 years. (see attendance tracking and / or the head 
teacher’s reports to the FGB / KIT data) . 

•  End of year 2015 showed that the school was 96.2%.  Percentages are influenced 
Service parent deployment.  

•  Staff at school will always support parents getting children into school.  
• The school has robust strategies for engaging with parents on matters of attendance 

and punctuality and engages fully with the local authority attendance services.  This is 
fed back to and discussed with parents at meetings and on reports. 

Behaviour in Foundation Stage is also good.  The FS provision is structured to provide an 
organised and secure environment in which children can learn safely.  Provision is planned 
to develop children’s early skills to become independent learners and provides 
opportunities to practice cooperation with other children.  As a result children’s physical, 
social and emotional areas of learning develop well from low baselines on entry.  Children 
leave FS into KS1 having gained a good grounding in their attitude towards learning 
experiences and they display positive relationships with each other and with adults. 
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 Special Measures Requires 
Improvements 

Good Outstanding 

   Outcomes  
 

7 OUTCOMES FOR 
CHILDREN AND 
LEARNERS  
Attainment, progress and the 
quality of learning, for individuals, 
different groups, particularly 
disadvantaged, SEN, disabled 
and the most able, including 
EYFS.  
 

Strengths  •  Evidence   Areas for Development  
• At Key Stage 1 in 2015 attainment at Level 2C and 

above rose again. 
• LA NOVs & KIT report 
• Curriculum 

documents 
• Appraisal statements 
• Policies 
• Parent Surveys 
• Governor minutes 
• Raise Online data 
• School data reports 
 
 
 
 

• Develop proportions of pupils reaching higher 
levels and making better than expected 
progress for reading, writing and maths  

• Continue to develop pupils reading 
comprehension skills across the school and 
apply phonic skills to reading and writing.  

• Ensure all children are appropriately 
challenged so that they make at least good 
progress (AHT action plans) 

• Ensure gaps are closing consistently for all 
groups of pupils  

 

• At Key Stage 2 in 2015, attainment at Level 4 and 
above rose again. 

• Phonics screening check results were broadly in line 
with the national average as were Y2 retakes.  FSM 
children also did well compared to national 
percentages. 

• In 2015 data shows that gaps over time are closing. 
• Teacher assessment is robust and is constantly 

moderated with cluster schools. 
• The achievement of disadvantaged pupils (without 

SEND) shows some significant successes when 
comparing expected and more than expected progress 
with other pupils nationally. 

OUTCOMES FOR 
CHILDREN AND 
LEARNERS 
IN THE EYFS 

• From low starting points in phonics, reading, language 
and Personal Development, children make at least 
good progress through the Foundation Stage. 

• EYFS data report • Increase the opportunities for challenging the 
more able, particularly in phonics, reading, 
writing and maths 

• Increase the precision of ‘next steps’ recorded 
in the Learning Journeys,  particularly in 
phonics, reading, writing and maths  

• Attainment at the end of EYFS in 2015 is just below 
national, but shows a rising trend within school with 
gaps closing towards national in all areas for all groups 
of children.   
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8 OVERALL 
EFFECTIVENESS 
Including promotion of SMSC. 

This is a good school because: 
� There has been a clear drive on establishing whole school standards  
� There is a strong a whole school ethos.  Mutual respect at all levels underpins what is a positive and coherent learning environment  
� leaders take a rigorous approach to school improvement and work hard to embed improvements and lay foundations that will sustain raising 

standards into the future 
� The Governing body is competent and fully engaged and supportive of the clear strategic direction being taken  
� The school is undoubtedly a better school than when the school was judged ‘good’ and then ‘Requires Improvement’ at the two last Ofsted 

Inspections 
� The school has a good capacity to continue its journey of improvement and one day will get to outstanding. 

 


